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ABSTRACT ^ 

PuDposed is a regional/*^Northeast) model tb stimulate 
and draw together local and state services in a Resource linking 
System for special 'education. It is explained that the model would^ 
provide the following* five functions: appraisal of^teachers' training 
needs^ management and development of materials, field-based inservice 
training for teachers. and administrators, technical assistance, and' 
information dissemination. Detailed are the four main objectives of 
the model: (1) to analyze needs as|sessment data of local educators 
gathered from regional surveys; (2;) to li^^ available national, 
state, and regional resource sygtems to local services; (3) to train 
"peer enablersW-^ (master , teachers) to consult with local teachers or 
administrat<j>rs; and (U) to provide a resource and knowledge 
utilization system for replication in other areas. (CL) 
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The enclosed concept paper rMlects the current thinking in 
e'ducation on how to Improve l/inki-ngv^d networking capabiliti^es 
to provide better access to resources. Any pilot effort that 
migHt be undertaken in the Northeast Region should go much fyrther 
than a needs assessment or staff development program and should 

:ch out new means Within a cluster of organizations for linking . 
^nd resource utilization, ^ 

The immediate" steps that can be implemented beginning in ^ 
October are defined in the four objectives of this papet. Activities 
and functions related to these objectives are defined as (a) assess- 
ment of teachers' perceived needs for training; (b) training through 
inservice, building-based models; (c) -technical assftstance and in- 
school ^support; and, (d) resource exchange and information dissemina- 
tion. > ^ 

As we look at the need*s ^d objectives we will tap the avail- 
able agencies to see what .resources they can provide and inventory 
available resources making them accessible to schools. Th^ resource 
files will be physically ^ocated within the area wherfe they are 
available to instructional personnel afld will include: (a) instruc- 
tional materials^ (b) progrt:mmatic information, (c) management 
information systems, and the liket The resource center will offer 
programs in school buj^ldings using convenjtional inservice training 
models and new delivery systems 'lio include tjie peer enabler 'sTs part 
of the support mechanism iPor educational improvement. 

Literature in the -areas of teacher centers, linking and network 
ing,. and educational technology is still emerging and there is a lot 
to be done to integrate the teacher center concept with special educ 
tion media. With the assistance of resource-providers, the new 
delivery systems will provide field applications. Especially impor- 
tant will be the results in the form of new learnings which will oc- 
cur relative to what needs to be done to implement the concepts 
expressed in tl^e linking/networking portion "of this paper. _ i 



. \ ) 

enclosed concept pap>^r reflects the diirrent thinking in 
education.^ how to improve linking^ and netwoit^-ing capabilities 
to provide better access to resources. Arty pi^ot effort that 
might be undertaken in the Northeast Region shobld go much further 
thAnSfB needs asselssment or staff development program and should 
search out new means within a cluster of ' organizations for linking 
atid resource utilization. ' " . * 

The Immediate, steps tha^ can b« Implemented beginning in ^ 
October are defined in the four objectives of this paper; activities ^ 
and' functions related to these objectives are (defined as (a) assess-. , 
ment of teachers* perceived needs for train^g; (b>l training through 
iiaiservice, build ing-blise^ model?; (c) technibal ^assi'stance^and in- 
school 'support ; and, (d) resource exchange and information dissemi^na- 
tion. ^ , ■ I ^ 

^ " ■ ■ / ■ 

As we look at the needs and objectives we will tap, the avail- y 
able agencies to see what resources they can provide and inventory^ 
available resources making them accessible to schooijls. The resource 
files will be physically located within the area where ^ they are 
available to instructional personnel and will include: (a) instruc- ^ 
tional materials, (b) programmatic information, (c) management 
information systems, and the iike. The i^esourceT center will offer • 
progr^s in^ school buildings using conventional inservice training 
models^nd new delivery systema to include the peer enatler as part 
of the support mechanism for educatl>onal improvement. 

\ 

''Literature in the areas of teacher centers, linking and network- 
ing, and educational technology is still emerging arid there is a lot 
to be done Lo integrate the teacher center concept with special edi^a- 
tion media. With the assistance of resource-providers, the new * 
delivery systems will provide field applications.-^ Especially impor-^ ^ 
tant will be the results in the form of new learnings which will Qc- 
cur relative to what needs to be done to implement t?ie concepts 
expressed in the linking /networking portion of this paper. 
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Complex lyaaslation and program requirements for fecial education 

pres^ently necessitate major school system^ accommodations. Meanwhile,* school 

........ ...... ..... _ . t.,., _ ^ ^ 

districts afe fa^ed with higher per pupil costs; inability to provide for 
equal educacional^'opportunities; rigidity of educational planing and pro-*- 
gramming; and, lack of essential support service;^. ^ -The school districts 
and State Det^artment; of Education must now' find alternatives which will/^ 
maximize the existing resources to meet the ^identiTied needs. 



The cost crunch of the I960's and 1970' s has fprced planners to seek 
more economical ways of providing new services to meet rising standards for 
excellence and accountability.^ Resources, in terms of trained personnel 
and of funds available to^ lOcal school districts cannot at the same time both 
provide for the operation of the school and support efforts required to 
accomplish needed educational development. Availab'^lity of specific planning 
and management information capability to appl;y the new resources to school 
system program development is lacking in most areas. 



^Most school districts lack th6 capapity for planning, research, and 
evaluation to perceive potential problems and' have not esfabli^shed or main- 
tained enougli resources to service th^ system for efficiency and effective- 
ness in' either program development or operational aspects. School districts 
have less role differentiation, fewer problem-solving experts, and a smaller 
numbe^ of support services (than other social organizations. (Nation'al \ 
Institute of ^ucation, 19/4; R- Lavin, 1975.) 

Studies of knowledge production and utilization in education have, con- 
sistently pointed to the need for linking mechanisms and institutions to. 
connect the products of educational development within the practice world. 
These studies assume^ there are useful practices and products, processes, 
knowledge, and expertise which could prove beneficial to the field if com- 
municated and adapted' by users. Similar proposals for linking research-based 
resources to local needs have been recommended by the National Institute of 
Education.' 

■ . ■ ■ 
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A needs summary for the. State at this time might read as follows: 

• mzd to zquaZizz and oxtznd zdiJLC,^tZonal^ppo/UuyiU^U 
jjo^ a££ 6tudznti> Zn tkz zdaccuUonaJL ^y6tm 

• need to 6iiccU6iuMij mplmznt nosA) tzchnotoQlcjaZ aapa- 
fvctctceA and now zducxutLonaZ doJilvzAy 6y6t2m \ 

• need to <nvz&t 6ub6'tantiAJi xuouAcu in thz ^eAu>cce 
-V tAdining oi zducxitionaJi pzuonnzt to dz\>ztop compz- 

tznciz>6 ^on. maAJi&t/tQjoming^ ^ • . 

S - • need to 'utabtU'ji a viablz InteA^acz 6t/uicXuAz OA a pkz-^ 

KzqiLU^z {^on. thz dzvztopmzyit and maZntznancz o^ a 
KUouJicz tu^nlg nzt^ohk 

• need to /iz^lzct, ^ound ao6t-bznziAX |co4^-at$({ec;ttuene64) 
p!UncA,plz& vohJJLz impkov^ng zquatizaXJlon o^ aixL to 6choot&. 

^ tr 

In responding to these needs, it is essential to vponsider the local district 
perspective and**: • 



pnx)\)Ju>ion 0(5 zxtzAnaZ z^onX^, ba^zd on need^ o^ tocxit 
dyUt/Uct^, 6houZd complmznt and tjxppohX. thz acJXKjitiOjd 
ti tho6Z total ayut& • , 

pn^o\)iJ^lon o^ zx^tzAnaZ zi^o^t^ 6hoald be KoJUxibJiz and 
accz66iblz and ^zn^Wjjz to thz voAying znvVionmznt6 
ande^ uohlch thz to ait 6chaot dut/Uct^ ^Unction 

pAovyUion 0 mzchanAJ>m voklch makz it po66ibtz ion. 
6ub6tanXAMt invotvzmznt o^ thz^tocat uyuX in thz ptan- 
ning and dzci6ion-makA^g pKocU^zM o^ thz zxXzAnat 
6QAvicz ixnAX. 
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^Special education system^ arfd regular education are faced currently with 
a strong trend to reintegraite the handicapped into 'the regular educational 
program. This reintegration must provide the most beneficial' and practical 
program for the student. / 

**See for example: ERIC ED 086 400 (Stephens, Robert). The Governance and ^ 
Organizational Affiliations of Regional Educational 'Service Agencies: Arms of 
the State: Pure Creatures of Constituent Local Districts. New {Mexico State 
'University, University Park, .1974. See also: R. Lavin, D. Meals, and J. Sanders. 
A Review of Educational Cooperatives and their Various Forms. Volumes I and II. 
Organizing for Improving Delivery of Educational Services in Massachusetts^ 
MACE Study, 1974. ' f 



PURPOSE OF THE LINKING/NETWORKING 



S YSTEM ' ^ 

i\egional mcj/hel is to stimulat^ and draw 



The purpose of this proposed 
together local and >State ipitiativje in a Resourci^ Linking System responsive 
^tQ the identl^fied needfs.^ The proposed resouixce Linking model provides a ^ 
system for delivery of inservice ^ducaton and a mechanism for delivery of 
instructional ma\terials and inf^;!iTnatlon. The process to be designed will 
engage local educational ageardies (LEm) in efforts to biild local .capa- 
cities in partnership with State 'and regional organizations. This will 
occur basically through two essential kinds of services: 

{ ' ' ' 

• t/iolnLn^ 6y6tQjn6 and pzeA coin^uttcutLon 

to pnactiXiontu 

Essential elements for Networking exist in the Statevtoday as exempli- 
fied by the Northeast Region. Situated in Northeastern Massachusetts are 
two established centers: .Northeast Regional Education Center (Sta4:e Depart 
taent of Education Center) and the Merrimack Edjiication Center (a TFoluntary 
Center, of collaborating sfthool districts) which are representative of 
regional arrangements in other parts of the State. The Northeastern area 
can serve as a micro-rmodel with implications and recommendations that can b 
generalized for replication throughout other regions of the State. 

J It is now entirely feasible for thq identified organizations to cooper, 
ate with other State Department agencies and Teacher Education Institutions 
around a set of appropriate objectives in the area of special education. 



^Lance has identified a trend in development and expansion of instruc- 
tional support services to the field of special education. The merger of 
the fields of informatiori science 4nd educational technology has had an 
Impact-^t all levjels of service. The creation of the e^irlier Instructional 
Materials Centers and the newer Regional Resource JJenters, along with the 
technology of microfiche and the development of computer capability, 
smoothed the way for systems such afl(^ERIC and the NTMIS System. 

^ • i - , 



The hoc nature of the arrangement provides an organizational a%«'ucture . 
offering guidance for developmental planning and support for the resource, 
linking , And ^ it„doe8 8p_ without c reat ing any new bure aucratic str uctures. 



The multiple and diverse organl^zations evidence complementarl^ty wliile sus-^ 
taining a flexible balance between State and local participation aimed at 
the task, of mobilizing, deploying, and utill^zing an all-too-limited set of 
available resources. 

A major State goal is to overcome inequities through commitment to 
policies of equalization of educational resources.*^ The Network must devise (_ 
better ways of allocating equalization to districts. The ability of the 
Network' to malj:e positive contributions to the equalization commitment of 
the' State and of fei; more options for more student populations will be a 
crucial element of success in this model. 

Through the Network, the districts are associated with a^id receive 
assistance from the major organizations such as State' Department of Educa- 
tion and the Teacher Education Institutions, as well as other public and \ 
private agencies.^ The Network initiates interchange between these resource 
providers (college©, uniyersities, organizations, f ouncjatiions, governmental 
a^ncies, R&D labs, etc^ , and local school districts.- Citizens* committees 
and local boards ^f education are more willing to come together and collabo- 
rate for special education programs because this network is an organization 
of a variety of legitimate agencies and is being Injplemented In a number of 

school districts in the Northeast area of the State. • 

I 



^Within recent ^ears, efforts have been underway to develop ,y refine, and 
Improve the delivery of educational services in Massachusetts through regional 
approaches. Notable exampj.es of arrangements for service delivery include' 
Massachusetts SDK establishment of six regional centers. Additionally , the 
Massachusetts State legislature has enacted a bill to promote the formation 
of single and multi-purpose collaboratives as a paeans to ytilize limited 
resources more effectively within the State. , StilJ. a third recommendation, 
by the Governor's Commission/MACE, Is for formation of School-College Centers. 
The time for institutions at the State, regional, college, and local school 
level to begin j?lanning to^ether^ has never been more propitious. 

'''Klausmeier, H., and J. Walter. Manual fot Forming Cooperaftive RelatiOn- 
shipa through Networks^ Madison, Wisconsin: University of Wisconsin, 1974. 



The Netw<j)rk creates the organizational structures and introduces the ^ 
materials/information as means^ f or JLmproving practices. 'This dual focus 
- of TJrodnct and chtmge-^p^r-*^ ttaough a reari^nsement of relationships 
'among organizations, creates the desired result whe^e on. of t^^e approaches 
alone would not resolve the problems. « The^ independent school district will 
'. finA that the Network has acquired the n^^^^V resources and is prepared 
to make them available.' The Network is then capable of moving a subset of 
resources fr^m one area or Center to any participating district providing. 
/ 'anyone, anywhere. in the Northeast Region, access to resources, information, 
and technical assistance. The ad hoc network acts as a "switching station" 
or focal point for flow of information and resources from aad to the ele- 
ments of the network in a manner which promotes the maximum . effective utili- . 
zation and -delivery of services to^classroom tek^iers ^nd students. School 
systems 'obtain necess^y support services that tMby helV to select and at a 
X. lower cost than if Jthey we;e to act independently. Information communication 
is improved with the exchange and flow from sources^ the Resource System 
through channels whicl. permit it to be available in sources closer to the 
V school -buildings and teachers rather than from!^ centraUzed, remote source. 

OBJECTIVES . ' • 

The ad hoc network has a primary task of modeling the total innovation 
building and disseminatidn system and acting a facilitating agent seeing 

to it that the system services the needs of the client districts.^ (See 

Figure' 1.) This type of Resource Linking Network allows any school district 
'to "plug into the most sophisticated sources of information- in such a x.ay 

that jEhey get knowledge and materials x.hich are relevant, timely, and tru^^ 

cost-benef Icial. 



Hemphill, J., and F. Rosenau, 1973. Baldridge and Deal, 1975. 
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Utilizing existing cap'acities of our 'Massachusetts organizations, 
combined with successful endea\^ors outside t^e 'State,' the NortheaB:oaofiel 
will demonstrate capabilities^ based upon tl^e following obj actios: . 

Objzativz 1 --To amJLyzz mQxi6 oA^mmen^t data o^^lacal 
0 cxfucoioA^ gcutheAzd /izglonaZ 6uAvzy6 tiiz HoHJtii" 
QXUtoAn a/izu. (TkU a&6z66mznt tzachzu^ pzAc^^vzH 
nze.d6^ ion. tAoiyung Ju zxpzcXzd to ophplmgjit and 6upplZ' 
mznt p^ognxm axxdit p/ioczdaAz6.) \\. ' , 

ObiZOjU-^ji I Tc iink a\}(Ulab'tz KUotiAcz 6y6tzm6 
[nationaJL, Stoutz, and Kzgional] to ab6l6t school diMtAZcuU 
'in tocjoZ capacity biuMUng. ' ' 

Objzctivz 3 --To tnaUn "p^^ zndbZz^^^! u)ho {^acltctatz tkt 
JUjikybig 0(J Innovativz pnactLcz6 and pkovidz tzcknigxil 
a66AJ>tancz ^oH, impn.ovzd 6zn^)icz dl^ZLvzAJj- 

Objzctivz 4 -- To 6uggzfit a 6t/iatz§y {^o/i pnvyidying^kLgh 
qijuality, louhco6t KUoan.cz and knouitzdgz uXAZUaXlon ^o/i 
KzpttccutLon \)ia Statz n.zgion6. 



PROCEDURES AND ACTIVITIES ^ 

Operating as the R&D arm of local schools, the resource linking network 
provides increased potential to cope with identified problems. Various 
functions are suggested to link the activities of initial needs assessment 
,and program delivery. Although services vary depending upon the needs of 
students and teachers being served, the design is basically comprised of the 
following five functions and related activities: . ' 

AptjnaUal -- SuAvzy o{ tzachzu^ poAczlvzd nzzjd6' ^on. tAoin- 
juig Aji 6pQjdaJi zduxijcLtton. 

UatoAAjiJU — SoZzjcXi^on, pnovi^ion, dzvdlopmznt, and utUZlza- 
I^loyT^ok Xn&tAvuctyionaZ and managmznt lzvzt& 

TAOuiLng -- VloZd-ba^zd modzt ioK doJUvoAy oi Aji62Avtcz 
zducaXiafV^ ^oK tzachznj(> and adniuiUt/txvtoA^ 

TzchnicjoZ k^^Aj^tancz ~ Vnjognamning IniomatA.^ and 
ba6zd consuJUation 

InjonmaXAJon VU^^minaJbion In^omation unitization 62A\)lcu 
and zxchangzt 
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Ob / zcjUv e I T -- kppnxii^ al/hlzzcU ^A66 e^^rn eyit . 

Responsibility for systematic design and conduct of the appraisal process 
and for resulting program -development eff orlia lor delivery of resQutcea will 
rest with the .Nofrtheast Regional Center working 'in conjunction with, the 
Merrimack Educaifion .jfienter . The ad hoc network and a planning commission^ 
of local repifesentatives (inservice commission) act in advisory capacity,^' 
Integration of input from .^chool system needs inventory will be coordinated 
through the BS-'Community region. Data will be collected, and a summary of 
needs prepared enabling local personnel to select resources targeted to needs. 
The detailed survey will study the assessments of teachers' perceived. needs 
for training on a short-term (school year) turn-around time for offering 
staff deve],opmetit programs. Integrated data from program audit is used to* 
determine^ long-range goals and objectives for sjj^em-w id e^ growth ('three to 
five years) . • 

The needs assessment process will be designed to entail the following , 

steps. ^ 

2. E^tabJUZh irueAvlcz comniU^^on ZocxU Kzpn.uqyvtcutivu 

3. SzlzcX lt<>m ojid cjcutzgohiu ^o^ iyi6tn,umznt 

4. AdmiyiyUteA Zn^tAimznt In 65 cjommuYvitioM 

5. Collzcjt and analuzz data thnjounh cmpvutoA p^og^tam 

6. ?n,zpaAz lyvtzn.pfiztatioYi6 data » 

7. SchzduZz ^Z6pOn^z dnd ddiivzAij mzchani^m 

Figure 2 indicates an approximate tKhe line in the form of a PERT chart 
for the needs assessment to occur with resulting program deliveries. The 
PERT time line estimates that if event one were to begin in October tl}e ^ 
project completion date would be May 1976, or a period of approximately 35 
weeks. ' ' • 



12 



ERIC 



I 

I 






13 



ERIC 



CL. 



PQ 

LL. 



o 



o 



I 



LTi CD 

Oi cn 



V 



CO 

< 

CP 

o 
a: 

< 0. 
h- 

< c/> 

M \3 
> O 
-J O 
< 

2: LU 

< O 

P > 

2E oc: . 
:< LU 

CO 

I- 2: 

-J 2: 
-I < 
o u 



LU 
O 
2: 
< 

CO' 

CO 
CO 

*< 



< 



O 
LU 



'CO 

< 

(D 
O 

a. 

LU 

o 

>^ 
q: 

LU 
CO 



LU LU 



LU 
X 

o 

CO 



< 

LU 

LU LU 

O Si 

;3 2: 

O O 

CO O 
LU 

^a: 2: 

(Y »— « 

UJ I- 

Q 
LU 

X ■ 
o 

CO 



O > 
O LU 



UD CC CJi C 1-H 



CO 

s: 

LU 
I- 

co 
> 

CO 

> 

LU 
> 

CO CO •-H 
CO < 
LU 

CO CO 



LU 
2: 

I- CO 
2: CO 
LU LU 
2 CO 



CO 

< 



Q 
LU 
LU 



CO 2: 
Q 

LU a: 

LU LU 

2: I- 



Q 

O 
LU Li. 
O LJ- 

> 

LU O 
CO _l 



CO 2: •-H 

CL 



CO 
LU 

o 

a: 

ZD 

o 

CO 
LU 

> 

o 



CM 

Pi 

O 
M 

Pt4 



CO 



< H 



a: 

LU 
< 



.0 K Z 

CO 2: 

LU Q 
Q < 



r-H cNi 



LU 
> 



LU 
LU 



CJ 
ZD 
Q 
2: 
O 
U 

in 



C 



r 



- 10 - 



■0 

Obizcttvz I To !Lai\i avaXZablz K2^ou/lcz 6H^tm6 [ncutionaZ.^ Statz. ' 
and n.zglonat') to cu>6AJ>t school dUtAj^ct^ Jji to cat capacAX^ bijuldyinq . 

^ The n^work entails oijt-gblng , loc^sely structured communications among 
organizations with common purposes and common values. thus expanding the pool 
of -innovative ideas availal^l^ to practitioner^. In a consortium^ with 
Teacher' Education Institution^ and State and local organizations, informa- 
tion can be shared and' resources pooled to offer Improved services to ^ 
schools. Programs can be successfully exchanged through the Network forming 
linkages between practitioners from, one locale to another. Each link estab--^ 
lished* adds 'to the growiftg client capacity for reaching out and pulling in 
relevant resources. ' | * , 

^ The linking resource network o^ers an opportunity for information and 
resource sharing in special education. It will be the responsibility of t|ie 
ad hoc network to identify clearly optimal tasks for each agency geared 
toward this objecti<re. gach respective' organlzatiorr concentrates on what it 
has found it can do best and makes better use of resources allocated. 
Figure 3 represents ati organizational schema for the Networle. Joint plannir/g 
of SDE, Regional Education Centers, local schools. Teacher Education Institu- 
tions, Collaboratives and service organizations can include consumers in Che 
planning process (teachers, parents, students). >• 

, Tlie Resource Center operates as a system with the primary functions of 
(a) dissemination^of inf ormati-on; (b) inservice training. The Northeast Net- 
work can supplement services of the school building level^^ through avail- 
ability "Of services fr'bm sources oufside the school building. The Network 
can also provide an immediate resource system, linking the classroom with 
intermediate and national elements. 



^^On the aggregate, regional level, resource centers cpllect and circulate 
materials that are too limited in use for inclusion in Ipcal school building 
collectioris. The Resource Center should supplement (not duplicate) the ser- 
vices and materials of the buildings.'. . so called "thin-market'l materials. 
Performing services beyond the scope of a local district center, it may employ 
^a mobile unit with especially designed components for effective delivery of 
niedia and materials. ^ . . , 

•14 " . • 
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lyiAtnactlonat^Mat^nA^ - - A greater array of appraisal aiid prescriptive 
procedures^ some unique intervention strategies, and requirements for 
specialized materials suited to the needs of learners with various sensory, 
lAotor, social, cognitive, or other handicaps can be made available through 
the Resourrp fivRi-pm- A rpauTar class teacher with the responsibility for 
mainstreaming a child must be able to tap into a system of resources that ^ 
will provide: J v ' ' 

• meaoA to a^coMcun c}uld^6 ItvoJi ^anctioyilng 

^ • acqtuAz nzczA6^xAy mcutz/UjaJi6 Kztzvant to thz pKo^nxxm 

• dzvztop'AJUt/iuctZoyuxl ^kJJUU nzcu^a^y to tzach Xhz 
cKUid uuULizlnQ thz avcUZablz n,z&ovJicz6 ' . 

^ . , • 

Specialized diagnostic instruments and instructional materials are ac- 
quired to provi^de support services to teachers of the handicapped in a compre- 
hensive manner. Information on selection of instructional level materials 
(appraisal and educational programming tools) will be made available through 
the Network. The national' ALRC Network will be of cons^iderable assistance 
here. State sources include the Massachusetts Resource Centers, Manpower 
Projecf, the Bureau of Institutional Schools, and the Massachusetts Center 
for Reseai^ch and Training, as well as the Massachus^itts Organization of Educa- 
tional Coliaboratives. (See Figure 1.) Other resource systems to be tapped 
include such examples as: (a) Los Angeles Unified Schbol District; (b) 
Northwest S6lMC; (c) NIMIS (National Institute of Materials Information System) 

T/Lolning StfStzm Lance^^ has indicated that the learning resource 
system shquld attend to training and consultation services with at least equal 
intensity as that given to the materials circulation and information acquisi- 
. tion/dissemination' component. Lack of attention to skills and competencies 
of practitioners has probably been the most important reason for lack of 



^^Lance, W. Learning Resource Systems for Special Educafe^on, 1975 
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effective educational change duting the most recent period of attemp^ted ^ 
innovations.*^ Reynolds*** indicates that users are not able to work out > 
the operational impldcations after the laws have been passed and the regu- 
lations written.*^ Little preservice training. has been offered and 
virtually no time, resources, school district policies, or other support^ 
are built into the learning of new roles through inservice in the ongoing 
system. 

These factors are addressed through the inservice training componejit. 
The ad hoc network will have the responsibility of designing specific in- 
service training models within aAf ield program component in a school-based 
model. With data from the assessment of teachers* perceived needs for 
training, the network will train local school- community personnel in peer 
- intervention strategies and provide developer-free materials for training 



sessions. * ^ 



Initial awareness of developer-free materials and the types of support 
and assistance available will be through overview sessions presented at the 
Regional Education Center (SDE) . Target audience for this awareness stage 
is made up of local personnel (principals, teachers, special education 
personnel) . • . . 



*^Fullan, M. Innovation in Learning and Processes for Educational 
Change, 1972. 

* *'*Reynolds, M. More Process Than Is Due. April 1975. 

*^Three factors "seem to ddd to these problems; (a) teacher^ lack of 
clarity about the change and what it means to them as teachers; change does 
not permeate down to the implementation levels; (b) lack of capability to 
perform new roles and lack of mechand^sms and, support structures designed to 
facilitate learning new roles; (c) unavailability of necessary materials; 
quality and quantity of instructional materials are inadequate/ 

*^Cartwright, 1972; Lilly, 1971; Hofmeister, 1974; Thla^garajan, 1974; 
Baum, 1972; Hafner, 1972. I 
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The Network ad hoc council reviews requests for training from the 
LEAs and ascertains best resources to deliver the training' required, thus 
ensuring maximum effective utilization of resources. Joint planning 
tlhrough the network can also conduct special studies into new approaches 
ta training and service programs through improved delivery systems. It is 
Important for the resource network to provide the technical assistance to 
the building and classroom level practitioner and offer inservice training 
and resource delivery through new delivery mechanisms. 

InfjOWnncvtLon ShoAUnQ and Ruou/tcz Excfeanqe- - Information sharing and 
capacity building are the tools for practitioners to obtain trusted informa- 
tion through the "invisible college" or network of practitioners. Activities 
indicated which need to be accbmplished will suggest possible arrangements 
fdr (^participation of the various agencies complete with a responsibility 
matrix. These activities shall include,. but are not limited to; 

• JUnkagz pzoplz voith p/iobl2m to pzoplz oxpoAiznczd , 
in AjnpZmzyvting app^op^iiatz hthxvtzQizh 

• dcqiJLl&jLtcon and CAAcuMvtion t?(J motz^aJU^, nomloXtoJUp 
papz/u, monog/iaptu, ERIC documzyit6 , and tkz ttkz 

• pubJU^cjoution o^- kz^ou/lcz d^Azctonlu, (idtaZog6, nzjM^- 
ltttzA6, t^ian^iomzd matzAAjoJU^^ ztc. 

m comp(Jutzn.-a66l6tQjd /i^Jt/UzvaZ 0(J zducjOJtLonaZ pnx)dacX, 
pAxjg^iam, and phjoidticz-typ^ docmznt^ and matznAjat& . 

• accU6 to Statz ayxd nationaZ tn^onmation 6y6tm6 
(CEC, TAPS, RRC/ALRC, NIMIS, Uc. ] 

f 

Obi'zctlvz 3 To tAcUn "peeA zmbZzu" to jacALUatz tkz tinfzagz 
p/uicttc2A and p^ovldz tzckYvicaZ a66yUtancz to 6ckooti> . 

Master teachers will be selected to-be trained as "pe^r enablers."^^ 
These peer-level teachers utilize intervention strategies to assist lacal 



^ ^Evelyn Deno, in the concept of enablers^ launched ^he general resource 
teacher who Is prepared to serve children with a variety af special needs in 
a team relationship with regular classroom t-eachers where (he/she is also 
meeting inservice needs. , 1 
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schools to develop necessary skills of implementation./ The peer level 
enablers. from home or neighboring districts add credibility to this'/program 
as they contribute from the experiential base of actually implementing or 
Utilizing alternatives in their respective schools. 

By assisting practicing administrator^ aicid teachers to develop skills 
and competencies to become "peer enablers" or trainers of teachers,' the 
pilot network increases educational alternatives. Trainingrbased models for 
delivery of special education, services#are available* and can be supplemented 
by the use of training packages which are proving successful in many areas 

16 ' 

of the country. ^ 

In-class consultation to teachers regarding student appraisal, program- 
ming, and materials utilization as/ well as instructional management are made 
available by trained ^ocal persd/nel. The "peer enablers" assist in speci- 
fying objectives, activities, and methodologies to meet the needs of the 
learner. When materials are not available, they mi\st be developed or those 
that approximate the learning requirements must be modified accoirding to the 
handicap, the educator mu^t then become competent in^utillzing .the materials 
with the handicapped pupil. 

n Technical assistance enables the classroom teacher to develop skills in* 

V 

order that programs for individual learners can proceed. This type of sxipport 
service is defined within the Technical Assistance Matrix (see Figure 4)^ at 
the various levels: classroom, building level, school district, intermediate 
district. At the regional level, state-wide training is directed to the 
supportive personnel from the regions rather than attempting to directly Impact 
upon teachers from this distance. At the building and district levels, techni- 
cal assistance and support is available through the regional coordinator in 
a field-based inservice model. " • V ' 



^®The North Carolina Consortium model (D. Stedman, 1975) represents a 
comprehensive and apparently successful state-wide cooperative. It may be 
possible to begin to look further into this North Carolina model. 
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Through technical assistance,. .products and practices developed by 
rfeaource-providers are examined in reference to t^he local systems' capacity 
for utilization ^f these -products and services. Technical assistance in- 
corporates data from program audits that is generalizable to the consulta^ 
tion process. Technical assistan<ie comprises the following gupports to be 
offered b^ locally trained personnel: ^ 

a. hoZp p^cjtLtionQM CU6Z'S6 th(uA om nzzdU anU ^y^tm- 

voidz neect6;. bz^on.z a pnacXA^UjonzA can tMe /te^ouAce^, ^ t 
hz must knoijo spzcU^tcal^y u)hcut tkz pn.oblm& o^e. 

fa, Hojntiiy /lc^ouac^a that ^oaz (LtadUZy accz66>(JbH to * 
6ol\)z thz pnRctctLonoA^ 6 pn,obl2m, 'Th^^z kqmoujuiz^ 
may takz thz ^6m dzvztopzu, pn.acZUxon2/u , on. ^ 
T othoA human n,Qj^oiJJi(i(U> 04 i^zJUi u thz ionm 6uccq>S6- 
^iit p/uictcce^, /le^zoAch, on, t/ioAjUng pn.ognjam.^^ 

* • 

c. havz atce/iS to thz n.2^ou/iCU and ahsX^t tn t/iayiii- 
^onmtng thm that thzy can 'fefe madz availlhlz to ^ 
local pn:acXtttonzns'tn a 'n.^ponstbz, lou)'C06t, 
n^oZiablz and naptd mannzA. 

Obi'zcttV'Z 4 " To 6UQqz6t a 6tAattLQt^ f^on. pnx)v<xLLnq high QuatUtj. lou)-co6t 
neJ>ouA,cz and fenouUledpe IvuLizcuUon f^on. n.zr)Ucxitlon vta Statz Rontons . 

5^is concept paper attempts to point out some initial steps that will 
lead to the design of an ii^^oved system for training and resource delivery. J 
It specifically suggests that a demonstration be initlateci in the Northeast 
Region of the State to develop a irfodel for replication. The optimal arrange- ^ 
ments of complementarity between multiple, diverse organizatiotis in the North- 
east can project what is learned from our practical experiences t;o a state- 
wide regional system. Coc^eration ^ong Regional Centers, Voluntary Centers, 
Teacher Education Institutions, and th'e State Department of Education will 
evolve a system that is stronger than possible with agencies acting separately 
and will ensure that responsiveness to local needs will be preeminent. School 
districts, in turn, will have more channels for acquiring resources than 
heretofore was possible. 



^^This process and product suport combination ensures spccess where one of 
these alone would not be as helpful. See for example: Hutchins, 1973; 
Baldridge, 1974; and HaYlock, 1973, 
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The Northeast Network will provide data having practical implica- 
tions that are generalizable to the. State as a ^whole. Data gathered 
against a set of questions serving as a framework j^±11\b) test the linkage 
model of jietworking; (b) offer a description for the benefit of others who* 
wl3h to replicate the process; and, '(c) provide feedback to the Network in 
formative stages of Resign. The resulting' implications and generalizations 

should speak to: 

i ' ' • h 

that mable^ Local school poMonnoZ to 6QZz(it 
. njLboixAJdU toAQdJtzd to nzzcU 

• Jutzd appticxvtion o^ matoJvicUUi / tn{^onm^^ th/iough 
dJU^miyicution 6tAjCLtzgtu CutiZLzzd tn thz ^zgton • 

• MzchcfkUm& du^gnai to p^ovtdz linkagu be^een 
KUouAdz 6y6tm6 and cJbiznt 6chooJU 

• Support: 6 QAvtcu ion, tAjcuLyUng o^ ^ita^i^ and / 
cortmxnlcjoutioYUi o^ 6uccz66iuZ pnacZicQ>\ . 

> • VucAtption oi imctionoJi nzquAAmzyvU o^ nzgtonat 

nzXu)onJu, (J0ay6 thzy may bz mzt and Miy6 comptz- 
mzntaAA^ty among ongan/jzattoYU^ can bz acklzvzd 

• Vzmoyi&tAjOtzd appticjabAJiitg' vo^h'(io6t data in.om 
tkz pilot a/iza 

• A/itlculatlon o^ nzzdub and 6pzccitcatlon6 o^ zduaa^ 
tlonal goal6 and objzcJtvJZM In 6pzcMil zducxition 
io/i^a majon, cAo66-6zctlon o^ tkz population 

FACILITIES , . 

t 

The geographical area of Northeastern Massachusetts is the * 65-community 
region to be serviced. The proposed resource network will assist in fulfill- 
ing educational needs -of school districts comprising approximately 280,000 
students. The area includes member school districts from three counties, 
covering 750 square miles and about one-tenth of the State's population. The 
proposed network will impact upon all school districts, rural, suburban, and 
urban, and will provide a vehicle for coordination with various types of 
regional and State agencies. The North^^t Regional Education Center will 



provide sp'ace fdy meetings, conferences^ and other activities' and existing 
facilities at the Merrimack Education Center will house the Learning 
Resource Center. The Town .of Chelmsford serves as the fiscal conduit for 

MEc. ; ' ^ 

FINANCIAL 

In tljd- attached budget' sheets, costs are projected for the programs of 
needs assessment and regional* resource center. Each fisting portrays costs 
on the basis that a Reenter" already exists within an area and through these 
minimum projected funds, new center ^activities can ^be initiated without 
delay. . . *- V ^ ' 

The budget sheet on the regional resource center concentrates in the 
first year primar^Lly on linking to resources. Although a basic set of. % 
resources will be inventoried and maintained, a- larger emphasis* will be 
assisting schools in locat-lng and selecting appropriate r|p3ources. 

Budget information is not provided in these sheets for the peer enabler 
concept ot the replication of the\model to other regions of t;he State. Should 
other regions deeire to rep^fcate this, model and train peer enablers then 
additional funds would be necessary for these activities. /' 
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GLOSSARY 



APHB — American Printing House for the Blihd 
ALRC — Area Learning Resource Center 
, BEH — Bureau of Educaticn for the Handicapped 
BIS — Bureau of Irtstitutional School^. • 
CEC — Council for Exceptional, Children 
CORRC — Coordinating Office for RRCs 
EPDA Education Pi;ofessions Development^ Act 
EMDC — Educational Media Distribution Center 
ERIC — ' Educational Resource Information Center 



LTI — Leadership Training Institute (University of mrinesota)- 
UJRC — Local Learning Resource Center 

MOEC — Massachusetts Organization of Educational C9llaboratives 

MASS. ^CENTER — Massachusetts Center for Education, Training,' Research, 

and Development ^ 

NEIMC — Northwest Educational Instiructional Materials Centei? 

NCEMMH — National Center for . Educational Media and Materials f or ^the 
J Hand ioapp^ed ^ . , 

NIMIS — National Instructional Materials Information System 

RRC — Regional Resource Center ^ ' . - 

RAC — Regional Advisory Council * 

SDE — State^ Department of Educatiotf 

SLRC — State Learning Resource Center ^ 

SOs — ^Special Offices (on Visually Handicapped; Hearing Impaired; Other 

Handicaps; Materials Depository) 
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.MERRIMACK. EDUCATION CENTER/ 

SAMPLE PAGE 

/ 

ANNUAL ASSESSMENT OF MEED^ * ' ' 

Indicate the Extent to which you ^desire to become more knowledgeable about each 
topic listed by marking ^n your, answer sheet a- number from 1 (low) fo 6 (high-). 
A number should be marked on your ^aMwer sheet for each question, Jn the event 
that the te-sm is unfamiliar to.you,^iark the -Oi-cifor that question,. 

60. Organizing" classrooms for instruction 

61. Overview on "What is special education".^ 

62. Providing educational assessments 

63. Professional examination procedures (visual learning, etc.) 

64. ' Deteinnining pupil eligibility 

1 65. Establishing grouping patterns 

* 66. Transfer policies for children 

I 67. Resource room model in integrating 

1 68. Consultant model In integrating 

i 

69. Diagnostic model in integrating 

70. Learning styles 

71. Observation and performance testing 

72. Instructional Sitrategies **. 

73. Behavior qjanagement 

74. Using instructional systems 

75. ^ Utilization of outside resources 

^ ... 

76. Working in cooperativ,e units 

♦ 77. Scheduling programs for integration . , 

7.8. Preparing prescriptive learning programs 

79. Establishing educational objectives 

80. Suggested screening systems * 

81. Individual profile records 

*82. -^Jeacher report of student progress 
83. Understanding of the purposes of 766 legislation 
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